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Preparing students for their future, nbt-égr‘hpast

How global competence became the heart of educational succe“sv,s'ifﬁ’th.g._i'[s century
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15-year-olds feeling bad if not connected to the Internet (PISA)
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Students are using more time online outside school on a typical school day (PISA)
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. Natural catastrophes

15 diseases

e of infect
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\’ Food crises
!

Biodiversity loss and

ecosystem collapse
r
weather events

Extreme

Man-made environmental
catastrophes

<&

Critical information
infrastructure breakdown

Deflation

licit rade

<

Failure of financial mechanism
or institution

~

Cyberattacks
|

l Terrorist attacks

Data fraud or theft



The multi-faceted world of knowledge




The human world of knowledge




The small world of the curriculum




The small world of the curriculum




The small world of the curriculum




The small world of the curriculum




The small world of the curriculum




The small world of the curriculum




The big world of learning

The True
The realm of human knowledge The Good
The realm of ethics and judgement

The Just and Well-Ordered
The realm of political and civic life,
binding social capital

The Beautiful

The realm of creativity,

The Sustainable esthetics and design

The realm of natural
and physical health The Prosperous

The realm of economic life




The future will be about pairing the artificial
intelligence of computers with the cognitive,
social and emotional skills and values of humans

Disciplinary
Interdisciplinary
Epistemic
Procedural

Cognitive & meta-cognitive
Social & emotional
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bringing into being and formulating;
and outcomes that are innovative,
fresh and original, contributing
something of intrinsic positive worth.
The constructs that underpin the
competence are creativity/ creative
thinking/ inventive thinking, curiosity,

Qobal mind-set, ...

ﬂ a structurally imbalanced world, \

the imperative of reconciling diverse
perspectives and interests, in local
settings with sometimes global
implications, will require young
people to become adept in handling
tensions, dilemmas and trade-offs.
Underlying constructs are empathy,
resilience/stress resistance

Qust,

ﬁreating new value connotes \
processes of creating, making,

ﬂaling with novelty, change,

diversity and ambiguity assumes that
individuals can think for themselves
and work with others. This suggests
a sense of responsibility, and moral
and intellectual maturity, with which
a person can reflect upon and
evaluate their actions in the light of
their experiences and personal and

societal goals; what they have been
taught and told; and what is right or
wrong

Underlying constructs include critical
thinking skills, meta-learning skills
(including learning to learn skills),
mindfulness, problem solving skills,
responsibility, ...




ﬁnticipation mobilises \

cognitive skills, such as

analytical or critical thinking, Fac: Ring 205}, Implications for pedagogy
to foresee what may be W’“‘“““ﬁfﬁ“"‘a?

needed in the future or how
actions taken today might

have consequences for the Both reflective practice and
wture - anticipation contribute to the

willingness to take responsible
actions

ﬁeﬂective practice is the \

ability to take a critical stance
when deciding, choosing and
acting, by stepping back from
what is known or assumed
and looking at a situation
from other, different

Qerspectives V14 | OECD 2030 Learning Compass
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Effectively combining knowledge
and critical reasoning in order to
establish an informed opinion on a

STAT global or intercultural issue.

global and
intercultural
issues

Globally competent students can draw on
and combine the disciplinary knowledge and
modes of thinking acquired in schools to ask

guestions, analyse data and arguments,
explain phenomena, and develop a position
concerning a local, global or cultural issue



Wllllngness and Ca Examine lucal
understand global i ues, a

others’ perspectives anSaaaagrours
from multiple points ot view.

Recognising that perspectives and
behaviours — including one’s own —
are inherently shaped by various
influences and concepts of reality

Globally competent students can
retain their cultural identity but are
simultaneously aware of the cultural
values and beliefs of people around
them, they examine the origins and
implications of others’ and their own
assumptions



Understanding the cultural norms
of different contexts and adapting

Understand

behaviour and communication Fhdiall competent students create
accordingly o nics to take informed, reflective

MALLGINY - nd have their voices heard

The capacity to interact with others in
ways that are open (i.e. with sensitivity
and engagement), appropriate (i.e.
respectful) and effective.



Readiness to respond to a given
local, global or intercultural issue.
Being ready and willing to take
informed, reflective action and an

::::}g:ﬁ:,tgﬁg to improve living

effective ditions in one’s own

interactions

EEray munities and beyond.




Global competence

Understand

Examine local, and appreciate

global and the perspectives

intercultural and world views
issues of others

Global

competence

Engage in open,
appropriate and
effective
interactions
across cultures

Take action
for collective
well-being
and sustainable
development




PISA’s definition of global competence

Knowledge of global issues and
intercultural issues

Examine local, a;":;:r:::i‘:te Co nte nt d O m a I n S :
global and the perspectives
i e A * Culture and intercultural relations
Global : (as students engage in learning about other cultures
competence they recognise multiple, complex identities and

avoid categorising people through single markers)

Engage in open,

Sor oo lective appropriate and * Socio-economic development and

Take action

: effective
well-being interactions

s across cultures interdependence
* Environmental sustainability
* Global institutions, conflicts and
human rights




PISA’s definition of global competence

Knowledge

Global competence builds on specific
cognitive and socio-emotional skills,
including

e Reasoning with information
e Communication in intercultural
contexts

¢ Perspective-ta king (the cognitive and social
skills to understand how other people think and feel)

e Conflict resolution
* Adaptability

Sepnyny



PISA’s definition of global competence

The mind-set that students adopt
towards a person, a group, an
institution, an issue, a behaviour or a
symbol

Openness towards people
from other cultural backgrounds

AL eale s s iaia i< == |Respect for cultural differences
oneself as connected to the world
community and feels a sense of

Global-mindedness

responsibility for its members”



PISA’s definition of global competence

Attitudes

Values go beyond attitudes as they
transcend specific objects or
situations

People use them consciously and
unconsciously as reference for
judgements

 Human dignity

e Cultural diversity

abpomoun




A role for schools

* The first place where children encounter the diversity of society

* Provide students with opportunities to learn about global
developments that affect the world and their own lives

* Teach students to develop a fact-based and critical worldview

* Equip students with an appreciation of other cultures and an
awareness of their own cultural identities

* Engage students in experiences that facilitate international and
intercultural relations

* Promote the value of diversity, which in turn encourages
sensitivity, respect and appreciation
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Find out more about our work at www.oe

— Al pubhcatlons

— The complete micro-level database
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Ema|I Andreas Schlelgher@OEC’org
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